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How arts-based centers nurture children’s creative expression
Art plays a significant role in early childhood development. There are different ways in which art-based centers help children express their abilities as well as assist those who do not know how to express their creativity. In fact, art is a tool used for enhancing an all-sided development in a child. With this understanding, art-based centers approach it by incorporating creative expression activities in classrooms. The goal towards which art-based centers are continually striving to achieve is the development of a thinking brain on the part of the child. 
As defined by Craft (2003), creative expression is child’s participation in a range of activities that allow for creative and imaginative expression, such as art, music, creative movement, and drama. If incorporated in the right way, creative expression is extremely beneficial to young children for the following reasons.
(a) It helps young children learn how to engage their minds on the activities they are performing
(b) [bookmark: _GoBack]They learn how to listen, solve problems, engage in meaningful discussions, how to move their body parts, as well as how to use multiple modes of thoughts to imagine and express different ideas
Art-based centers use two different forms of art to nurture children’s creative expression, which are visual and performing arts. Visual arts are those activities created with an aim of enhancing visual perception in a child. The commonly used examples of visual activities in art-based centers are painting, drawing, and sculpting activities. Visual activities get children many opportunities to practice skills and improve in all areas of their development, physical, intellectual, language, emotional, and social. 
In art-based centers, young children are encouraged to participate in free painting activities. When performing visual activities, children should be encouraged to explore things like textures and allowed to create without too much adult restriction or fear of creating messy pictures (Chopra, 2015). By so doing, children are allowed to feel more in control as well as explore their own creativity and imagination. 
During the activities, teachers introduce new language, for example, it is a squishy picture or “your picture is splotchy.” They also help young children understand how to use some concepts such as how to decorate a picture, how to mix colors, and so forth. Sometimes math skills are also introduced especially by asking children to calculate how many corners or objects they have drawn during in their visual activities. The same techniques are applied on drawing and sculpting activities. 
On the other hand, art-based centers use performing arts to nurture children’s creative expression. Performing activities such as drama, story-telling, and music are used. Performing activities such as dancing are integrated in these centers to help children learn how to engage in a range of motions and body coordination. They are not only taught how to dance, but also how to pay close attention to different “moves” hence learning how to engage their minds, body and senses. This is important in their early development as it promotes physical, psychological, social and cognitive developments. 
How teachers should adapt arts-based centers for different age levels from toddlers to fourth graders
Teachers should create a framework that allows for integration of both visual and performing arts in school activities. These activities should be personalized or designed in a way that helps children based on their ages. According to theorists like Vygotsky, children activities should be focused towards helping in their proximal development (Hedegaard, 2002). 
For pre-school kids, teachers should adapt strategies that incorporate visual art such as painting. Painting can allow toddlers or preschoolers develop a wide range of skills that would be helpful in their cognitive development. Teachers should spend most of their time showing preschoolers how to create various artistic objects. They should allow them to make as many mistakes as possible until they develop their abilities in creative expression. Written work such as poems can also be used to help kids in their cognitive development. For example, the teacher can read a poem that incorporates body parts and, then, ask the kids to point at those body parties as he or she reads through. 
On the other hand, teachers should integrate both visual and performing arts in school curriculum for children older than two years. Drawing as well as sculpting activities should be integrated as extra-curriculum activities for kindergarten kids. Effective art programs for kindergarten children should be based on the development needs of 3-6 years old children. 
From birth through the preschool years, the basic wiring in the brain has been built. However, significant shifts in brain development happen between ages 5 and 7 years (Chopra, 2015). At this age, attention span increase and children start to become more self-directed. For these reasons, teachers should incorporate visual as well as performing art activities such as drawing and dancing that require children to follow instructions. Activities that highly engage their brains should be adapted. For example, open-ended activities should be incorporated in a way that requires children to use their abilities to problem-solve, engage in cognitive thinking, and so forth. Teachers should also show 1st grade learners how to differentiate or draw different shapes.
Imaginative plays are performing arts that also help in kids in early development. When playing, they are required to remember things, creatively negotiate over roles, develop creative characters, and so forth. All these activities require executive functioning and they should be incorporated as extra-curricular activities for 2nd to 4th grade learners. For 4th grade learners, teachers can try to incorporate dance lessons or music as part of the classroom’s co-curricular activities. Teachers should model, demonstrate, and ask kids to imitate what they have been shown as a way of implementing music and movement activities as part of creative expression. 
Techniques teachers can use to manage a center-based environment in the creative classroom
Teachers should design activities that involve children both in the making and enjoying of art. Creative lessons whether visual or performing art lessons should be designed in a way that children are allowed to “do it” by themselves. This would create an environment where children feels free to express themselves without any fear of making mistakes. It will also help develop their ability to use different ideas hence expanding their ability to think creatively. 
The use of master pieces of art is another technique that can enhance children’s creativeness. Teachers can use master pieces to expose kids to a plethora of ideas by simply asking them to replicate what they see. This technique can help create an environment where kids feels free to learn from others and perhaps get inspired to create their own pieces of art based on the creative ideas they have seen on the master pieces. Designing an art center and displaying student’s artwork in an art gallery within the classroom could also be inspiring techniques to the children. When they see the work of others in gallery, they could be inspired to become even more creative so they can have their artwork displayed as well. These later techniques could play a significant role in children’s cognitive development.  
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